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Abstract

This study and community service program aims to improve early childhood reading literacy skills in
Lheu Blang Village. Reading literacy is a fundamental component of children’s academic and social
development; however, many children in this rural area face challenges, including limited letter
recognition, difficulty reading simple sentences, and weak writing skills. The program employed a
systematic Community Service Program (CSP) approach consisting of four stages: preparation,
implementation, monitoring and evaluation, and reporting. The intervention was conducted over three
days and involved 15 participants from kindergarten to third grade. Learning activities were designed
using creative, interactive methods, including alphabet cards, word games, and reading competitions,
with a play-based approach. The results indicate a significant improvement in students’ literacy skills.
Kindergarten students who initially lacked letter recognition became familiar with most of the alphabet
and began spelling. First- and second-grade students showed improved fluency in reading simple
sentences, while third-grade students demonstrated better writing structure and accuracy. The
discussion highlights that interactive, engaging, and supportive learning environments combined with
parental and community involvement play a crucial role in enhancing literacy development. In
conclusion, the program effectively improved children’s reading literacy, increased their motivation to
learn, fostered critical thinking, and strengthened their academic readiness. Sustainable support and
continued literacy-based activities are recommended to maintain and further develop these outcomes.
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1. Introduction

Early childhood, defined as the age range of 0—8 years, represents a critical and sensitive period in
human development. During this phase, children experience rapid brain growth, often referred to as the
“golden age,” which significantly influences their cognitive, emotional, and linguistic development.
Therefore, this period must be optimised by creating learning environments that align with children’s
characteristics and developmental needs. One effective approach is the implementation of play-based
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learning, in which children are encouraged to actively explore and construct knowledge through
enjoyable, meaningful activities [1], [2]. Such approaches have been widely recognised as effective in
stimulating early literacy and cognitive engagement [3], [4].

Literacy development is not solely dependent on formal schooling; it also requires active collaboration
among teachers, parents, and the surrounding environment. Teachers play a key role in designing
appropriate instructional strategies, while parental involvement at home significantly strengthens
children’s literacy foundations [5]. Parents who regularly read books to their children, introduce letters,
and provide a print-rich environment can foster early literacy skills even before formal education begins
[6], [7]. Reading itself is an active process that involves comprehension, fluency, linguistic ability, and
prior knowledge [8], while writing serves as a medium for expressing ideas and emotions in structured
forms [9]. Previous studies also highlight that early literacy exposure significantly enhances long-term
academic achievement [10], [11].

In rural areas, however, children’s literacy development often faces considerable challenges. This is
evident in Lheu Blang Village, where many elementary school students still struggle to read and write
fluently. Limited access to reading materials, parents’ occupational demands, lack of community
support, and inadequate internet access exacerbate the situation. As a result, children encounter
difficulties ranging from letter recognition and spelling to reading simple sentences and constructing
basic written expressions. Low reading interest further contributes to negative impacts on individual
development [12], [13]. Similar challenges have also been reported in various community service
studies in developing regions [14]-[16].

Improving children’s literacy skills requires integrating a range of educational strategies. Dewi et al.
(2025) emphasise that combining reading habits, storytelling techniques, accessible reading facilities,
and technology-based creative literacy can effectively enhance students’ linguistic abilities [17].
Additionally, supportive environments such as structured reading corners can significantly increase
children’s learning motivation [18]. The use of interactive media, including alphabet cards, storybooks,
and demonstrative training methods, has also been proven to expand vocabulary mastery and stimulate
active participation [19], [20]. Recent community service programs published in international journals
further confirm that gamification and interactive learning significantly improve early literacy outcomes
[21]-[23].

To address these challenges, the present Community Service Program (CSP) implements three
integrative strategies. First, intensive group mentoring is conducted to provide personalised support
based on children’s literacy levels. Second, educational games such as word arrangement and alphabet
card activities are utilised to reduce boredom and enhance engagement. Third, reading and writing
competitions are organised to motivate children through positive reinforcement and rewards. These
approaches aim to create a fun and effective learning environment that fosters active participation and
sustained interest in literacy activities [24]-[26].

Through the implementation of these strategies, children are expected to achieve essential literacy
competencies, including mastery of the alphabet, the ability to read simple sentences, and independent
writing with correct spelling. Moreover, this program emphasises not only skill acquisition but also the
development of positive attitudes toward reading and learning. Previous research suggests that sustained
literacy programs supported by community involvement can lead to long-term educational
improvements [27]-[29].

The specific objective of this study is to enhance early childhood reading literacy skills in Lheu Blang
Village through an integrative, play-based, and community-oriented learning approach. The novelty of
this research lies in combining intensive mentoring, gamified learning methods, and competitive
literacy activities within a short-term community service framework. Unlike previous studies that focus
on single-method interventions, this program integrates multiple strategies tailored to children’s
developmental levels and local conditions. Additionally, the study contributes to the literature by
providing empirical evidence from a rural Indonesian context, highlighting the effectiveness of
collaborative approaches involving educators, parents, and the community in improving early literacy
outcomes.
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2. Methodology

This study employed a community service-based research approach, using a structured Community
Service Program (PKM) model to improve early childhood reading literacy skills. The program was
conducted in Lheu Blang Village, Darul Imarah Subdistrict, Aceh Besar Regency, Indonesia, over three
days, from March 11 to March 13, 2026.

Research Design

The design of this study integrates principles of participatory action research (PAR) within a community
service framework. This approach emphasises collaboration between researchers, participants, and the
local community to identify problems, implement solutions, and evaluate outcomes. The intervention
focused on enhancing literacy skills through interactive, child-centred learning strategies.

Participants
The participants consisted of 15 children from Lheu Blang Village, representing different educational
levels:

a) 3 kindergarten students

b) 5 first-grade elementary students

c) 4 second-grade elementary students

d) 3 third-grade elementary students

Participants were selected based on their low literacy levels identified during the initial observation
stage. Support from village authorities and parents facilitated the program's implementation.

Procedures

The implementation of the community service program followed four systematic stages:

1)  Preparation Stage
At this stage, the research team conducted initial observations and needs assessments to identify
children’s literacy levels. Data were collected through direct observation and informal interviews
with parents and local stakeholders. Based on these findings, learning materials and media such
as alphabet cards, word games, and reading exercises were prepared to support the intervention.

2)  Implementation Stage
During the implementation phase, participants were grouped heterogeneously based on their
literacy abilities to encourage peer learning. The learning process adopted a play-based and
interactive approach, incorporating activities such as:
a) Alphabet recognition using flashcards
b) Word arrangement games
¢) Guided reading sessions
d) Writing exercises
e) Reading competitions

Each child received personalised assistance tailored to their ability, ensuring effective engagement and
comprehension.

3)  Monitoring and Evaluation Stage
Monitoring and evaluation were conducted continuously to assess participants’ progress. The
evaluation methods included:
a) Observation of reading fluency and comprehension
b) Simple reading and writing tests
c) Assessment of participation, motivation, and persistence
The evaluation was holistic, considering both learning outcomes and the learning process to measure
program effectiveness.
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4)  Reporting Stage
The final stage involved documenting all activities, results, and challenges encountered during
the program. Documentation included written reports, photographs, and video recordings. The
findings were analysed to formulate recommendations for future literacy development programs,
including the need for sustainable learning media and continued parental involvement.

Data Collection and Analysis

Data were collected using qualitative and quantitative techniques, including observation, performance
tests, and documentation. The analysis was descriptive, comparing participants’ literacy abilities before
and after the intervention. Improvements in letter recognition, reading fluency, and writing skills were
used as key indicators of success.

3. Result & Discussion

The implementation of the community service program on early childhood literacy in Lheu Blang
Village demonstrates that literacy development at a young age requires a holistic and engaging
approach. The findings indicate that children’s reading and writing abilities can significantly improve
when learning is delivered through interactive, play-based methods that align with their developmental
characteristics. The integration of educational games, guided reading, and writing exercises created a
positive learning environment that encouraged active participation and reduced learning anxiety. This
supports previous studies emphasising that early literacy is most effectively developed through
meaningful, enjoyable, and context-based learning experiences.

Furthermore, the program's success highlights the importance of collaboration among educators,
parents, and the community in fostering literacy skills. The structured mentoring approach, combined
with continuous monitoring and evaluation, enabled measurable improvements in children’s abilities
across different educational levels. The use of simple yet effective learning media, along with
motivational strategies such as competitions and rewards, increased participants' enthusiasm and
engagement. These findings suggest that community-based literacy interventions, when systematically
designed and collaboratively implemented, can serve as an effective model for improving early
childhood literacy in rural settings.

Figure 1. Interactive Early Childhood Literacy Learning Activity in Lheu Blang Village
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Figure 1 illustrates an interactive early childhood literacy learning activity conducted in Lheu Blang
Village, where a facilitator engages a small group of children using a visual learning medium. The
learning setting is informal and open, allowing children to sit comfortably on the floor while focusing
on the instructional material presented. This arrangement reflects a child-centred learning approach, in
which the facilitator actively guides attention, stimulates curiosity, and encourages participation. The
use of visual aids, such as printed materials or letter-based media, helps children recognise symbols and
associate them with sounds, a fundamental step in developing early reading skills. Moreover, the small-
group format enables more personalised interaction, allowing the facilitator to address individual
learning needs and provide immediate feedback.

From a pedagogical perspective, this activity demonstrates the effectiveness of integrating play-based
and interactive strategies in early literacy development. The relaxed, engaging environment reduces
pressure and fosters a positive emotional response to learning, which is crucial for young learners.
Children appear attentive and responsive, indicating that the method successfully captures their interest.
This approach aligns with theories of early childhood education that emphasise experiential and
participatory learning. Additionally, the presence of simple learning tools and minimal distractions
supports focused engagement, especially in a rural community context with limited educational
resources. Overall, the activity shown in Figure 1 highlights how structured yet flexible instructional
methods can significantly improve foundational literacy skills among early childhood learners.
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Figure 2. Group-Based Early Childhood Literacy Mentoring Activity in Lheu Blang Village

Figure 2 presents a group-based early childhood literacy mentoring activity conducted in Lheu Blang
Village, involving facilitators, children, and community members in a collaborative learning setting.
The image shows participants seated in a circular arrangement, which encourages open communication,
inclusivity, and active engagement among all learners. This configuration supports peer interaction and
fosters a sense of community, allowing children to learn not only from facilitators but also from their
peers. The presence of multiple facilitators indicates a structured mentoring approach, in which
guidance is distributed to ensure each child receives adequate attention. Such an environment is
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particularly beneficial for children with varying literacy levels, as it promotes cooperative learning and
peer-assisted understanding.

From an instructional perspective, this activity highlights the effectiveness of collaborative and
participatory learning methods in enhancing literacy development. The facilitators appear to be leading
discussions or storytelling sessions, which are essential in developing listening, comprehension, and
verbal expression skills. Additionally, involving older participants or assistants helps create a supportive
learning ecosystem that strengthens motivation and confidence among younger children. The informal
and comfortable setting further reduces barriers to participation, making learning more accessible and
enjoyable. This approach aligns with community-based education models, where shared responsibility
and interaction significantly improve literacy outcomes, particularly in rural areas with limited formal
educational resources.

Figure 3. Early Childhood Writing and Reading Practice Activity during Literacy Program in Lheu
Blang Village

Figure 3 illustrates an early childhood literacy activity focused on reading and writing practice during
the implementation of the community service program in Lheu Blang Village. The image shows
children actively engaged in individual and guided tasks, using simple writing materials, under the
supervision of facilitators. The classroom-like arrangement with low tables allows children to work
comfortably at their own pace, promoting both independence and structured learning. This setting
reflects a transition from purely interactive or oral activities to more formal literacy practices, in which
children begin to apply their knowledge of letters, words, and sentence structure. The facilitators
provide direct instruction and feedback, ensuring that each child understands the task and progresses
according to their developmental level.

From a learning perspective, this activity demonstrates the importance of hands-on practice in
reinforcing early literacy skills. Writing activities help children internalise letter formation, improve
fine motor skills, and strengthen their understanding of phonetic relationships. At the same time,
combining reading and writing tasks enhances comprehension and supports the development of
coherent language skills. The presence of facilitators and assistants also ensures continuous guidance,
which is essential for maintaining children’s focus and motivation. Moreover, the flexible and
supportive learning environment enables children to explore and express their abilities without fear of
making mistakes. This approach highlights the effectiveness of integrating structured practice with
interactive support in achieving meaningful improvements in early childhood literacy outcomes.
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Figure 4. Group Photo of Community Service Team and Participants after Early Childhood Literacy
Program in Lheu Blang Village

Figure 4 presents a group photo of the community service team and participating children at the end of
the early childhood literacy program in Lheu Blang Village. This documentation reflects the successful
implementation of the program, highlighting the active involvement of facilitators and the children's
enthusiastic participation. The participants are seen holding learning materials and rewards, which
symbolise the outcomes of the literacy activities conducted throughout the program. The presence of
smiles and relaxed body language among the children indicates a positive learning experience,
suggesting that the program was not only educational but also enjoyable. Such emotional engagement
is essential in early childhood education, as it fosters a positive attitude toward learning and encourages
sustained participation in future educational activities.

From a broader perspective, this figure represents the impact of community-based educational
interventions in rural settings. The collaboration between the community service team and local
participants demonstrates the importance of collective effort in addressing educational challenges,
particularly in improving literacy skills. The distribution of rewards and recognition also serves as a
motivational strategy, reinforcing children’s achievements and boosting their confidence. Furthermore,
this final session highlights the program's sustainability potential, as it builds strong connections among
educators, children, and the local community. Overall, Figure 4 illustrates not only the completion of
the program but also the meaningful social and educational outcomes achieved through collaborative
and participatory approaches to early childhood literacy development.

The novelty of this community service article lies in its integrative and adaptive approach to improving
early childhood literacy in a rural context, combining intensive mentoring, play-based learning, and
competitive activities within a short-term intervention framework. Unlike previous community service
studies that tend to focus on single-method strategies, such as reading assistance or the provision of
learning materials, this program integrates multiple interactive techniques, including educational
games, group-based mentoring, and literacy competitions tailored to children’s varied developmental
levels. Additionally, the program emphasises a holistic evaluation process that considers not only
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learning outcomes but also motivation, participation, and emotional engagement. Another distinctive
contribution is its implementation in a resource-limited rural setting with strong community
involvement, demonstrating that effective literacy improvement can be achieved through simple, low-
cost, and contextually relevant strategies. This combination of multi-strategy intervention, participatory
implementation, and contextual adaptation represents a significant advancement compared to earlier
community service models in early childhood literacy development.

4. Conclusion

This community service program demonstrated that an integrative, play-based, and community-oriented
approach can effectively enhance early childhood literacy skills in a rural setting. The implementation
of structured activities, such as interactive learning, group mentoring, and literacy-based games,
resulted in measurable improvements in children’s ability to recognise letters, read simple sentences,
and write basic texts. In addition to cognitive gains, the program increased children’s motivation,
engagement, and confidence in participating in literacy activities, indicating that enjoyable, meaningful
learning environments play a crucial role in early literacy development. Furthermore, the findings
highlight the importance of collaboration among educators, parents, and the community in supporting
sustainable improvements in literacy. The use of simple, low-cost learning media and contextually
relevant strategies proved to be effective even in environments with limited resources. This study
suggests that community-based literacy interventions can serve as a practical and scalable model for
similar rural contexts. Future programs are recommended to extend the duration of intervention,
incorporate digital literacy tools where feasible, and strengthen parental involvement to ensure long-
term impact and continuity of children’s literacy development.
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